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Research-led design Context and background Development and implementation
A literature review informed the programme design Attainment is the biggest determiner and indicator of a young person’s chances of progressing to higher \{.\:ﬁgiﬁfd)vgﬁg tﬁ%??ﬁﬁfiﬁ?‘;?&?"@;ul'(:';?i';)ancy
and decided key factors, such as delivery in-person education. It is a key barrier to higher education for students from disadvantaged groups, especially to higher . . .

. e are s Innovation) to design and deliver the programmes.
by trained undergraduate tutors. tariff institutions such as UCL.

o _ _ L _ _ We partnered with the Brilliant Club to deliver high-
We commissioned external research by Chloe Reflecting one of the Office for Students’ key priorities to raise the attainment of young people, UCL’s Access quality tutor training in conjunction with NLT and MEI
Arnold to understand what support would be most and Participation Plan aims to create flagship school programmes to address attainment gaps in Maths and and incorporated a recommendation from schools
beneficial for students and teachers, including literacy. Our evaluation and research informed the design of two new interventions: UCL Next Chapter (literacy that tutors observe a Maths or English lesson as
programme for Year 7) and UCL Accelerate (Maths programme for Year 10). part of training.

e initial stage online survey of teachers, covering

areas such as attainment barriers and programme Theory of Change for Next Chapter literacy programme Next Chapter and Accelerate pilots are each

structure, followed by in-depth interviews with running in five partner schools. Feedback from
eight respondents. teachers and partner schools has shaped the

o e i programmes. For example, teachers selected the

i will not be a core focus of the
i evaluation of the project, we have

sl o el e maths topics in which students need most support;
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! Animportant part of the rationale for

| yenspnininin et these topics form the basis of Accelerate.

i knock-on effect in later educational
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Teachers identified missing building blocks to
learning in literacy, holding students back from
higher learning skills such as critical thinking.

Q: Which of the following topics within the KS4 Maths curriculum do you feel
that students struggle most with / could benefit from extra support?

The pilot programmes launched successfully in
Evaluation design We plan to: Spring 2025. Participants are engaged, attendance
Is high and tutors are receiving good feedback.

Missing foundational literacy ‘building blocks’

E The study is a randomised control trial, approved  compare post-programme assessments of

-UEJ Low reading by UCL's Research Ethics Committee, comparing pre-programme baseline and post-programme |

E age / poor literacy outcomes (attainment and likelihood of progressing results for participant and control groups Next steps include:

g to HE) for the participant group and a control group. . . . . L .

§ Struggles with oracy, writing, inference ) P pant group Jroup ¢ compare questionnaire responses and « concluding delivery and finalising data collection
E Attainment testing (a reading age test and a investigate any correlation between . analysis and reporting

g No reading for pleasure / established reading habit levelled maths assessment for respective strands) responses and increase in attainment

e compares changes in attainment from a » refining programme models based on initial

o

« compare GCSE outcomes between groups

pre-programme baseline. evaluation findings from this pilot year.

. L . ,  analyse UCL internal admissions data to
The vocabulary gap and literacy deficit is particularly \clnvﬁeist?gnz':ﬁg (SA ggge:; Iaegdz,sé‘,cg,e;',sand . ascertain applications, offers and enrolments

striking in the transition from primary to seconda i i .

g : N primary 1o aary TASO's Toolkit for Access and Participation to UCL, comparing rates between participant _+yClL | . .
school and early intervention is crucial. This Evaluati ) . . and control groups times, it T

ted a change in focus from Year 9 to Year 7 vauation to create a pre/post questionnaire on : , . Next wisdom Accel
promp | students’ reading behaviours and attitudes to maths. *  hold focus group discussions with teachers Chapter | ’. ccelerate

to capture their views on programmes' impact.

ucl.ac.uk/widening-participation
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