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Context

In Liverpool's Access and Participation Plan 2025-2029 (APP), our primary focus has changed from supporting access
to supporting student success. For our three main target groups (IMD Quintile 1 students, black, Asian and minority
ethnic students and disabled students), there are gaps in all stages of the lifecycle from continuation to awarding.

Going forward, we are investigating the option of having eligible students automatically enrolled into the programme
(with the option to opt-out at any time), following feedback from some students who did not know about the
programme, and would have benefitted from activities that had already happened.

Design of the intervention took place over the academic year 2023/24, including 2 sessions with the APP Student Panel,
gathering their thoughts on what the programme should look like and what specific support they felt that they would
have needed during first year. Other contributions to the design of the intervention included taking on board learning
from presentations and conversations about the Lancaster Success Programme, Leeds Plus and the Manchester 10/10
programme. Feedback from participants and the APP student panel continues to inform the delivery of the
programme, and adaptations will be made using this insight and staff reflections going forward.

Eligible students include:
« students who have taken part in pre-entry access programmes at Liverpool
« students who have disclosed a disability prior to registration

At the time of writing the APP, there was no dedicated support programme at Liverpool for these groups. Student
feedback indicated that there would be a demand for a support programme for students from these groups to
support them in finding other students from a similar background, and to find the support they need as a WP student.

Liverpool Plus was named as an activity in 4 of our APP intervention strategies, to support with students’ continuation The initial plon is being piloted ip 2024/25, with an anticipated fu!l rqllout in 2025/26. In this pilot year, students who « Dblack British students . .
completion and the awarding gaps. At the time of writing the APP, the progror’nme was only in its scoping phase — w’e were previously known to the Wldgnlng Participation team were invited to sign up to the programme, and ojcher  students who have experience of social care
¢ it ' i d that this int tf d take ol tside th oyt students had the opportunity to sign up to the programme through targeted emails and at the welcome fair. « mature students
knew there was a need for an intervention, an at this intervention would take place outside the curriculum. . IMD Quintile 1 students who came through the foundation year programme.
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Students can feel
that their early
academic
performances are
directly tied to their
future opportunities
for success at
university and later
life (Thompson et al,
plopls)}

Students provided
insight at general

Low take up of these

Knowledge from literature @ Evidence to date

Students felt that the
programme would
be a great idea to

support first years to
understand all the

opportunities
available instead of
being unsure of
where they could get
help.

sessions in the pilot
in November. In

future years, these

sessions will be later
in the semester or
incorporated into

other events such as

Discover

@,

Student feedback
said that the students
received this
information during
their course, so did
not feel the need to
attend

Students talked

and Year in China
events — students
who attended these
events were more
interested in
applying for a global
opportunity after the
event

Theory of change

about the admin
burden for WP
students being a
barrier, and that they
would appreciate
support with this
before welcome
week

In the pilot these
were not in staff
diaries early enough
so were deprioritised.
Next year they will be
in calendars from
September to ensure
staff availability

Staff from libraries,
disability support,
global opportunities,
have all got involved
with this. It has been
more difficult to
engage with staff in
faculties due to
capacity

Staff have been
reallocated to this
project — specialists
in care experienced
students, black
students and general
support

Positive interactions
with diverse peers
results in a greater

sense of belonging for
all students (Locks et
al. 2008).

Early indications of
Semester 1 results
show minimal
difference between
participants and non-
participants

Activities

Global

opportunities
event

Bespoke information session
prior to fair explaining finance

and how to make the most of the LI brC] ry S.U ppOrt
fair sessions

Tailored sessions for students on
study skills they should have to
succeed in first year

Short term outcomes

Introductory
webinars

Run in the September between
results and welcome, these
webinars outline what to expect
when starting at Liverpool, and
where support is available.

Café sessions

Drop-in sessions with the WPO
team to provide support and
guidance, and signpost to
additional services.

Increased sense of
belonging

Staff time —
central team

Long term outcomes

Reduced
attainment gap in
first year

Writing retreat

Towards the end of Semester 2,
provide a dedicated space for
students to complete
assignments

Increased module
mMarks

Staff time —
university services

121 advocacy and
support

For students who need it, the

End of semester 2

Discover event

Majority of spend is
facilitating events on
and off campus

Students who do not
have a positive
experience in making
the social transition

®

Positive feedback
from services

attending this event,
particularly in being

able to support

students early, and

A one-day event the week before
welcome, providing opportunities
for a faculty specific campus
tour, meeting others from their
course, meeting support services
and finalising their online
registration process

@,

35 of the 250

20245 took part in
the university wide
100 days surveys,

compare their
responses to other
first years.

Attendees of Discover

which will allow us to

End of semester 1
event

Providing an opportunity for
students to highlight any issues
they’'ve experienced in Semester 1
they would like Liverpool Plus staff
to address. Ending in a social
event to help with community
building and peer to peer
relationship building

Although thought of
as the remit of the

Focus on forward planning for
Year 2, including work experience,
planning for PG and skills
building. Offered in collaboration
with other PS teams offering
extracurricular activities.

team provide support navigating
the university systems e.g.
explaining where to access
financial support and who in their
department can answer their

Increased
knowledge of

Low numbers at first
session due to timing
and conflict with
other activities taking
place. Other sessions

have higher demand.

Specific one to one
support for care
experienced students
was requested, so
scaffolded transition
from pre- to post-
entry support putin

academic queries

®

This aspect of the
programme takes up
a large amount of
staff time — some
students need a lot
of support, and need

support available

A better transition
experience can be
enabled by
increasing resources
and activities and
promoting a secure
environment
(sundqvist et al.,

Students felt that
non-academic and
academic support

were strongly
interlinked,
particularly with the
idea of fostering
connections.

Increased
continuation

A comprehensive,
focused outreach
protocol that
encompasses both
social and academic
factors could have a
positive impact on
student continuation
(Davis et al., 2019)

However, there has place
lbeen very positive
feedback from the

participants.

allow students to ask
questions in a safe
environment

at university face
increased difficulty in

Student Guild, the
students requested
some facilitated
social opportunities
with peers from
similar backgrounds

a scaffolded
transition away from
the supportive school

environment

2024).

Students are
particularly likely to
consider leaving
university after
Christmas and during
first semester

negotiating the
challenges of first
year (Kantanis,
2000).

(Thomas, 2012).

Next steps

Following the final events of this year, a formal process evaluation discussion will take place with the project team, to discuss the successes and challenges of the pilot year, and
what changes need to be made going forward. Student feedback from the APP student panel and ad hoc feedback will be incorporated into these recommendations.

Evidencing impact

As this is a new intervention, in the pilot year, the focus of the evaluation is on implementation and processes. Ad hoc feedback from students has been monitored by the delivery
team, and semi-structured interview check-ins have taken place with staff over the year. A final process evaluation discussion will take place after the final activity in June.
To assess impact, the objective is to achieve type 2 standard of evidence, through undertaking pre and post surveys with participants through the year, using the TASO Access and

Success Questionnaire as appropriate. However, most of the evaluation will be undertaken through secondary analysis. Ethical approval needs to be sought for the impact evaluation of this project, so work will be undertaken to ensure ethical principles are applied when students take part in the

activities.

Secondary analysis will be undertaken using a matching process (exact process to be determined), comparing students who participated in the programme to those who did not.
Matching is likely to be done using ethnicity, domicile region, course, entry tariff and IMD deprivation quintile. However, issues are likely to arise due to the number of students per
course in the underrepresented groups eligible for Liverpool Plus, so some nuance may need to be applied.

outcome T 1ypoof analysis

An internal evaluation of student attainment and continuation will be undertaken from October, once module grades for the year are finalised after September resits.

The programme is due to run again in 2025/26.
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Increased continuation of participants compared to Secondary analysis of continuation rates — using year after December following year of entry

non-participants entry registrations as a proxy

Increased attainment in year 1 assessments Secondary analysis — comparison of module grades December following year of entry

Increased engagement with curriculum Secondary analysis — comparison of attendance at timetabled July in academic year of interest
sessions and VLE

Secondary analysis — comparison of engagement with
libraries, careers, global opportunities, wellbeing
Survey

Increased engagement with support services July in academic year of interest

Increased sense of belonging for participants July in academic year of interest
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